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The primary purpose of this project was to develop a
writers' workshop curriculum guide for the second grade.
The relationship between reading and writing was studied.
Data was presented to support the reading and writing
connection.

By integrating reading and writing through

the use of a directed guide, an effective educational
curriculum for a writing workshop was developed.

The

research and results from writing samples received showed
support that an integrated reading and writing program is
advantageous.

Implications for using a writers' workshop

format are discussed.
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Chapter 1
Background of the study

The staple of most reading programs in elementary
schools has been teachers' manuals, basal readers,
workbooks, dittos, and reading groups.

Writing that is

typically required consists of underlining, circling, and
filling in one word responses.

Even with the great push

for teaching reading in a holistic approach, this writer
believes many teachers are still at a loss when it comes
to really incorporating writing into the reading program.
If a child learns to write at the same time he is
reading, he will gain not only an increase in his own
comprehension but will also gain a respect and enjoyment
for reading and writing that may be the spark needed to make
him a life long reader.
Calkins {1986) has explored theories why children,
teachers, and writing do not always mix.

"The bitter irony

is that we, in schools, set up roadblocks to stifle the
natural and enduring reasons for writing, and then we
complain that our students don't want to write" (p. 4).
By making writing artificial and not allowing children
the freedom of writing something that has meaning to
them, teachers are successful in stifling children's
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urge to write.

By not allowing children to use invented

spelling, roadblocks are set up again.

Children who are

exposed to large quantities of dittos where they fill in
the blanks and write on subjects dictated by their teachers
quickly lose interest in the process of writing.

A teacher

facing the above teaching methods "will only want a way to
cajole students into checking for periods and capitals, or
better yet, relief altogether from the burden of teaching
writing.

When students resist writing, teachers resist

teaching writing" (Calkins, 1986, p. 4).
School subjects are often taught in isolation.
Calkins' research has shown that teachers spend two hours
a day on the teaching of reading, and barely any time on
the teaching of writing.

"Those precious morning hours --

prime time, we called them -- inevitably went to reading and
mathematics" (Calkins, 1986, p. 5).

In educating teachers

a heavy emphasis is often placed on reading instruction
with little teaching of writing, or the combination of both
reading and writing.
A study by Graves (1983) concerned the status of
writing in this country.

When public educational investment

at all levels was reviewed, Graves found that for every
dollar spent on the teaching of writing, a hundred or more
were spent on the teaching of reading.

A random survey of
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thirty six universities which prepare teachers showed that
169 courses were offered in reading, 30 in children's
literature, and only two focused on the teaching of writing.
Reading and writing begin as a natural process in
children that, when supported, become the building blocks
to opening up a world of life long literacy.
Mclane and McNamee (1990} point out that reading and
writing are tied to specific relationships and specific
social and cultural contexts and activities.

They feel the

social context deals with children's environment, culture,
and experiences -- the place from which they come, and all
the informal learning that they bring with them to the
formal school setting.

The psychology aspect deals with the

many ways in which children make meaning of their words and
learn, and the strategies by which they accomplish this.
Mclane and McNamee (1990) refer to linguistics as the
language the children are learning -- the letters, letter
sounds, words, and how the words go together to make a whole
to create meaning of the reading and writing process.
These components are not easily separated in the
reading process.

They are very much entwined to support the

whole picture of learning the skills of reading and writing.
Most commonly, reading and writing are taught as
isolated skills.

This is an especially ineffective practice
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since reading and writing are so intimately interrelated.
Frustrating struggles with the language process as a whole
result when students are required to perform either
comprehension or composition in isolation.
The most obvious means of correcting this problem is
to connect reading to writing with a single language arts
program.
It is unfortunate that, through the educational
process, a natural opportunity to teach reading and writing
has been transformed into an onerous process yielding a
sterile product.

By the time children reach the second

grade, a task-driven relationship to·writing has been well
ingrained.

Children's usual response to an invitation to

write is, "How long does it have to be?"

They scan their

writing for the number of pages or lines filled up and ask,
"Is this good enough?"

A glance for red marks and the

dreadful note, "Redo!" is the demoralizing culmination of
the process.

When writing is approached in this way,

children become uninterested in the process.
The attitudes of educators have largely reinforced the
problem.

It is easy to blame the child for his lack of

ability and creativity when a teacher's use of assorted
media (pictures, movies, field trips) fails to stimulate
any interest in writing.

However, more often the blame
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appropriately lies with the methodologies used by educators
that tend to delegate writing to an impersonal, meaningless
process.

One teacher recalls of her earlier lack of

success:
I was assuming my students didn't have their own
trophies to share, their own stories to tell.

Only

now do I realize that what is true for me is also true
for most people:

We will care about writing when it

is personal and interpersonal.

Beneath layers of

resistance, we have a primal need to write.

We need

to make our truths beautiful, and we need to say to
others, this is me.
truth.

This is my story, my life, my

We need to be heard.

(Calkins, 1986, p. 48)

Goodlad (1984) has been a prominent proponent of the
personal involvement aspect of teaching reading and writing.
The use of writing workshops can be a useful tool for the
integration of reading and writing -- one which has changed
many children's writing into a successful and rewarding
experience.

The principle value of writing workshops lies

in their ability to motivate writing and involve reading.
By turning attention to subjects that' are of concern and
interest to the child, opportunity can be provided for the
children to interact with the skills they are learning on a
truly personal level.
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Purpose of Project
The purpose of this project was to develop a writers'
workshop guide for second grade use.

A secondary purpose

of this project was to review current research addressing
potential advantages of incorporating writing into the
reading curriculum.

How does writing affect reading?

it an advantage to use writing on a daily basis?

Is

Can the

combination of the two increase a child's comprehension of
written material?

This project explored the literature

and research concerning reading and writing and sought to
document a need to incorporate writing and reading into one
process.

Limitations of Study
A limitation of this project was the inability to
do a direct research measurement of data collected.
Conclusions can be drawn by the evidence of writing
samples taken from the second grade class at Highland
Terrace.

The postwriting samples after a year of working

in a writing workshop can be compared to the students'
prewriting samples.

Conclusions can also be drawn when

looking at other children's writing at the same grade level
that are not participating in a writers' workshop program.
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However, without a scientific and statistical analysis
of the children's writing products, one can not state
statistically that one program is superior to the other.
There are multiple limitations that can arise when
trying to develop a writing workshop program.
A writing workshop takes a great deal of planning and
researching prior to beginning.

A new teacher would need

to spend time preparing charts, blank books for publishing,
and have a solid understanding of how they were going to
operate the writers' workshop.

Parents need to be recruited

and trained to successfully assist in the writing process.
Students also can present barriers to a successful
writing workshop.

The atmosphere may be too relaxed

and open for a student needing more structure.

Children

that have a difficult time working independently will need
to receive special instruction.

Children with extremely

low reading and writing skills would also require special
attention.

Children need to know the expectations and

should receive ongoing reinforcement and modeling of
acceptable behavior during the workshop time.
Finding sufficient blocks of time (at least 60 minutes)
can also present problems.

Teachers need to be flexible and

have faith in what they are doing in order to be successful.
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Definition of Terms
Conferencing with a Peer:
meets with classmates.

During this stage the teacher

The author reads his work and the

classmates give two compliments and two constructive
suggestions.

During this stage the author is listening

to see if his story makes sense.
Revision:

"In revision you re-read your draft and ask

yourself questions about the content of your writing.
it say what I want it to say?
what I've said?

Does

Does the audience understand

Do I want to add more information?

You

are fine-tuning your creation in revision" (O'Brien-Palmer,
1992, p. 5).
Rough Draft:

"In drafting you take your pre-writing ideas

and put them onto paper.
down.

The goal is to just get your words

You don't pay attention to spelling or punctuation"

(O'Brien-Palmer, 1992, p. 5).
Prewriting:

"The first step in the writing process.

happens before your book writing begins.

It

Pre-writing can

help you to create writing ideas and ways to plan out your
story" (O'Brien-Palmer, 1992, p. 9).
Proofreading/Editing Conference with an Adult:

In editing

the writer checks the draft for spelling, punctuation, and
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grammar changes.

As in revision, it really helps to have

someone else read the writing for errors.

All authors do

this because it is very hard to find their own mistakes"
(O'Brien-Palmer, 1992, p. 6).
Publishing:

Publishing is when the actual book is made

ready to present to its audience.

It is an exciting step.

The author decides the type of book he will make and
re-writes the revised edition to the final copy.

Chapter 2
Review of Related Literature

An examination of current elementary school manuals
reveals that basal reader workbooks and reading groups
continue to be the staple of most reading programs.

What

little writing is incorporated into reading programs is
typically limited to the mechanical tasks of underlining,
circling, and filling in one-word responses.
Tierney and McGinley (1987) advocated the use of
concurrent writing instruction as a means toward teaching
more effective reading.

They proposed that reading and

writing are essentially similar cognitive processes, since
both are used to negotiate meanings in text.

The current

emphasis on reading comprehension should be amenable to
teaching strategies that capitalize upon the connection
between the child's ability to write and his ability to
interpret what has been written.
Johnson and Kress (1985) proposed that the most
effective way to promote critical reading skills is through
the development of writing.

As children are allowed to

compose texts, they will simultaneously enhance their
ability to think critically.

Likewise, Tierney and McGinley

(1987) cited a number of studies which show that concurrent
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teaching of reading and writing promote the child's
understanding of written material by providing him the
opportunity to draw upon meaningful experiences of his
own and to arrive at independent, creative conclusions.
Butler and Turbill (1984) noted that when a child
writes, he learns that his thoughts are often based upon
his own unique past experience.

Subsequently, when he

reads, the same skills used for determining context and
content are used to enhance comprehension.

Rivalland

(1989) stated that "much current research supports the use
of teaching methodologies which promote thinking through
the joint enterprises of composing tests in reading and
writing" (p. 9).

The Nexus Between Writing, Comprehension,
and Critical Thinking
Children must be able to read and write in order to
function effectively in today's society.

If the goal were

to develop reading and writing skills as separate functions
without regard for comprehension or quality, the teacher's
task would be relatively easy.

The matter is quite

different, however, if the goal is to develop skills in
comprehension and critical thinking.

The development of

the higher-level skills requires a secure foundation.
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Most teachers assume that learning to read and
write will naturally enhance a child's ability to think
critically.

In a well-formulated discussion concerning

the relationship between writing and critical thinking,
Gage (1986) asserted the primacy of independent thought and
reasoning ability relative to the capacity for extended
discourse.

As early as 1934, Vygostky (1962) explored

elements of this thesis, maintaining that even rudimentary
writing requires a high level of cognitive abstraction.
Butler and Turbill (1984) stated that "once we
understand the writing process and the reading process,
and the similarities between them, we are able to see how
reading serves writing and how writing serves reading"
(p. 20).

They noted that we can read without ever having

written, but we cannot write without having read.

Writing

involves continuous reading and re-reading of what is on the
page.

Contemporary Views of Reading and Writing
Current research tends to support the proposition that
reading and writing can enhance the capacity for critical
thought.

It is difficult, however, to find much evidence

that reading and writing are in fact used to further that
purpose.
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A number of contemporary authors concur in the belief
that typical reading and writing programs rarely foster
critical or creative thinking, while relegating reading and
writing to mere "functional performance skills" intended for
the purpose of testing other learned material (Durkin, 1966;
Graves, 1983; Tierney & McGinley, 1987).

According to these

authors, both the schools and the public at large appear to
be more concerned with such functional performance than with
the quality of thought promoted by those skills.

Integrating Writing and Reading Skills
Durkin (1966) studied early readers for six years in
California and for three years in New York City.

One of her

conclusions was that the scribbling and writing experiences
that early achievers had before starting formal schooling
had made an important contribution to their success in
learning to read at an earlier age than most children.

One

implication that she drew from her research was that writing
and reading should be taught together.

Other researchers

have drawn the same implications from their research
(Chomsky, 1971; Graves, 1979).

Loban (1976), for example,

found in his 13-year study of children's development that
children who did well in writing tended to do well in
reading, and vice versa.
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Research undertaken in the schools of Australia and New
Zealand provides further substantial evidence that writing
is most successfully taught as an open process instead of as
a product-orientated procedure (Rivalland, 1989).

Rivalland

observed the teaching of reading and writing in conjunction
-- not as discrete subjects, but as components of a single
process.

In addition, these models de-emphasized the

constraint of strict rules and guidelines, and instead
allowed the children to write creatively through a process
involving drafting, revision, editing, polishing, and
publishing.

Rivalland stated, "reading, writing and

spelling are being learned in an integrated and meaningful
context as naturally as the one in which the child acquired
the ability to talk" (1989, p. 41).
Butler and Turbill (1984) constructed a similar model
emphasizing the similarity between the processes of reading
and writing.

These authors conceptualized the parallel

processes as follows:
What Readers Do Before Reading
What Writers Do Before Reading
The proficien~ reader brings and uses knowledge:
- about the topic (semantic knowledge)
- about the language used (syntactic knowledge)
- about the sound-symbol system (graphophonic knowledge)
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The proficient reader brings certain expectations to the
reading cued by:
- previous reading experiences
- presentation of the text
- the purpose for reading
- the audience for the reading
The proficient writer brings and uses knowledge:
- about the topic (semantic knowledge)
- about the language used (syntactic knowledge)
- about the sound-symbol system (graphophonic knowledge)
The proficient writer brings certain expectations based on:
- previous writing experiences
- previous reading experiences
- the purpose of the writing
- the audience for the writing

(p. 19-20)

In 1985 Clay developed a program in New Zealand named
Reading Recovery.

Clay reported that the basis of the

program was short-term intensive help that resulted in
accelerated progress for at-risk children.

Clay's Reading

Recovery framework "stipulates that children must be
involved in whole-text reading and writing tasks, rather
than in isolated teaching or drill on items" (Clay, 1989,
p. 239).

Clay stated, "as children read and write, they
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make the connections that form their basic understandings
about both.

Learning in one area enhances learning in

the other" (p. 238).

Clay further advocated that there

was ample evidence that the processes are inseparable.
In short, the two activities should be integrated in
instructional settings.
Research carried out by Mason {1989) related reading
awareness to writing awareness.

Mason reported that as

children became aware of reading constructs, they also
became aware of writing.

She found that one explanation

for the tie between reading and writing awareness was that
children who tried to read also tried to write.

Mason also

found that as children began to recognize a few printed
words, some began to write letters and words.

Additionally,

Mason reported that classroom reading and writing activities
seem to make a difference, with a wider range of activities
furthering literacy awareness.
Newman {1984) pointed out that learning to read and
write is a process of experiencing language.

Newman stated,

"writing development needs encouragement and support, not a
carefully sequenced program.

Each learner must discover the

strategies that allow him or her to be a successful language
user" (Newman, 1984, p. 71).

Newman believed that children

don't need to be told how to read or write; they need to be
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facilitated.

"Writing involves a constant sharing with

others, talking and writing about ideas and getting feedback
on whether those ideas have worked or not" (p. 72).
Harste, Woodward, and Burke (1984) recommended that
language activities should be in a risk-free language
environment where the student is never forced to operate
within the teacher's assumptive bounds.

Harste et al.

( 1984) stat!a!<l:

Language is inherently social.

Because the trail

of marks we leave during the writing process makes
language users vulnerable, engagement in the process
can scare both participants and observers.

When this

happens withdrawal from the process can occur.

Since

access to the process can only be gained through
involvement in the process, strategies which allow
language users to set aside perceived or real
constraints and which permit engagement on the
language user's terms are central to growth in
literacy.

(p. 130)

Harste et al. further stated that if you show them a
safe writer they can show you someone who doesn't write
much, often, or well.

English teachers are prime but

sensitive examples of this.

Harste et al. pointed out that

"when language teachers, like language learners, play it
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safe, no learning occurs, only curricular entrenchment and
curricular estrangement.

Under such conditions, not only

literacy, but the teaching of literacy is at a risk"
(Harste et al., 1984, p. 231).

In conclusion, Harste

et al. reported that as educators what we must hope to do
is to put language learners in safe environments where they
would be able to experience and value psycholinguistics
and sociolinguistic activities that are associated with
successful written language use and learning.

By providing

a supportive and low risk environment, Harste et al.
reported literacy learning as it has never been appreciated
before.

Chapter 3
Procedures

The guidelines for initiating a writing workshop
presented in this project are unique in that they offer
teachers a lesson by lesson format of how to use a writing
workshop in their classroom.
day one are given.

Specific lesson plans from

A general format of focus of the lesson,

materials needed, procedures to follow during class, and
actual workshop activities to be completed are listed.
After the lesson occasionally notes will be given providing
helpful hints.
The benefit of these guidelines is that they provide
a very straightforward plan for the new or inexperienced
teacher to follow.

They are structured to be implemented in

a primary classroom, preferably second grade.

The workshop

takes place twice a week for one hour time periods.
Information is included on getting the classroom ready,
how to instruct a parent volunteer, as well as actual
lessons.

By providing an extremely detailed and step

oriented process, those who use this guidebook should be
successful in implementing their own writing workshop.
Presently the writer teaches second grade at Highland
Terrace in the Shoreline School district.

Prior to
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developing a writers' workshop in the second grade
classrooms, the children's writing was very controlled.
It was limited to worksheets, fill in the blanks dictation,
and oral daily language.

An English textbook was used that

was published by the Houghton Mifflin Company in 1986.
It instructed the children on how to write sentences and
stories in a very precise manner with little room for
imagination or opportunities Lo bring in their own personal
experience.
With the aid of two other second grade teachers and
parents, it was decided that the present writing program
offered at Highland Terrace was far too limited and
controlled.

After brainstorming and researching the

following writers' workshop guides, Book-Write (O'BrienPalmer, 1992), and Whole Language: Theory in Use (Newman,
1985), a program was set up.
The author also attended a workshop named Modern
Curriculum Press.
K-2 classroom.

It was on integrating language arts in a

Several writings were provided that depicted

effective demonstrations of "whole language" and the writing
concept in action.

"The Craft of Writing" (Calkins, 1980)

shows the children immersed in active and purposeful
language environments.

The environments are rich with
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activities such as reading, talking, listening, thinking,
problem solving, and writing without worry.
In Whole Language: Theory in Use (Newman, 1985), Smith
states:
Although children are capable of learning to write
there is very little that they can be taught, at least
in the sense of explicit rules and exercises that will
transform nun-wrilers inlu wrllers.

(p. 199)

Instead it has been argued that writing is learned
by writing, by reading and by perceiving oneself as a
writer . . .

None of this can be taught.

(p. 199)

The teacher must provide an environment in which a
child will want to write and in which a child can learn
about writing.
The environment in which a child will want to
write is an environment of demonstration, not just of
this is the way we do things but also these are things
that can be done • • . . For demonstrations of what can
be done children must see someone doing something.
Before children will be motivated to write they must
see writing being done.

(p. 204)

By implementing many of the previous philosophies,
a writing workshop was set up.

First, classroom helpers

were met and given instructions on their specific roles.
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The parents would primarily be facilitators and proofreaders
assistants.

They would also be available to listen to young

authors read and to help them generate thoughts.
Numerous classroom posters were made that were
continually referred to.
personal files were made.

Children's writing workshop
Several class times were taken

to introduce the concept of a writing workshop so that the
children would be familiar with the idea.

The purpose of

the writing workshop was presented and it was explained
that for two days a week there would be one hour of time,
materials, and structure for them to develop their skills
as authors.

The steps of process writing within the context

of their creating original works in a variety of forms would
be taught.

The role of the teacher and the parent was

explained.

The steps in process writing, prewriting, rough

draft, conferencing with a peer, revision, proofreading/
editing, and the final publishing process were introduced.

Chapter 4
Guidelines for Initiating
a Writing Workshop in the Primary Grades
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AUTHOR'S PHILOSOPHY OF WRITING
If a child is allowed to learn to write in a nonthreatening atmosphere, he will be able to develop a
confidence that will make him successful at writing.

By

bringing his own background information and not being told
what to write but being able to choose for himself, he can
learn to write freely without the fear of rejection.
As teachers it is our duty to allow a student the time
and space to write from their own experiences without
criticism or correction from their teacher.

Teachers need

to be flexible and allow the student to gain confidence in
their own writing ability prior to giving them all of the
rules and regulations.
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(
PURPOSE OF HANDBOOK
The purpose of this handbook is to give some set
directions and lesson formats to assist primary teachers
in setting up a writing workshop in their classrooms.
handbook is strictly a guide.

The

Specific lesson strategies

are given but should always be adapted to the teaching
situation.

The seven steps of the writing process used

in this format give clear direction to a workshop but
can be modified and enhanced as the teacher so desires.
Supplemental material and worksheets have been included so
that a person new to writing workshop can begin immediately.
By following this guideline (with adaptations as
needed) a successful writing workshop can begin quickly
and work well for the entire school year.
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HOW TO GET STARTED

One of the first steps involved is educating oneself on
the advantages of implementing a writing workshop in the
classroom.

Numerous books are listed in the reference guide

and it is highly recommended that a person become familiar
with the published material to help establish a solid
background.
In order to successfully operate a writing workshop, it
is highly recommended that the teacher obtain one to two
parent volunteers per session.
Meet the Teacher Night.

This can be carried out at

A brief introduction to writing

workshop, the parents' roles, and the great advantage to
their children's writing should be given.

Then pass around

a sign-up sheet.
The writing workshop should be regularly scheduled.
Two sixty minute sessions a week are a minimum for success
and continuity.

Monday and Wednesday 9:00 to 10:00 or

Tuesday and Thursday 9:30 to 10:30 are examples.
Preparing your room helps for smooth operations.

There

should be a group sharing center where children can sit on a
rug and the teacher may give instructions or mini lessons
from a chair.

A publishing center can be set up with the

space for one small table or two student desks.

Included in

this center would be paper, writing tools, stapler, clips,
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paste, scissors, book binding material, pre-made blank
books, pop-up books, illustrating paper, etc.

Wall space

is needed for the numerous large charts with workshop
information listed.
A special place needs to be designated for peer
conferencing and student-adult proofreading.

If work areas

in the hall are allowed, this can provide a workplace.
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SEVEN STEPS OF THE WRITING PROCESS

1.

Prewriting

2.

Rough Draft

3.

Conferencing with a Peer

4.

Revision

5.

Proofreading/Editing Conference with an Adult

6.

Publishing

7.

Sharing

Prewriting
This is the first step in the writing process.

It is

when the author puts down on paper either by pictures or by
words what they want to write about.

Prewriting can be a

list of things, events, or ideas the author is interested in
pursuing.

It helps the author to identify the purpose of

his writing and identify interested readers.
Prewriting can take many different directions.

A

picture story is where the child first tells their story
with pictures.

Brainstorming involves listing as many

things as the child can think of to write about using a
who, what, where, when format with one to two words in each
category.

An author may choose a story map listing main

characters, supporting characters, setting, plot, and
conclusion.
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{
The purpose of prewriting is to get the young author
motivated by getting a simple outline together of what the
child wants to cover in the story.

Rough Draft
The rough draft is the second step in the writing
process.

The child may like to refer to the rough draft as

the sloppy copy.

'l'his gives the child the opportunity to

relax and write without the worries of spelling and grammar.
During the rough draft writing times it is common to
not allow spelling corrections to take place.

This helps

to keep the child's train of thought uninterrupted.
students often skip a line when writing to allow space for
correction.

The rough draft should be a nonthreatening

situation where the children are allowed to get their
prewriting thoughts onto paper.

Conferencing with a Peer
The fun begins in this step.

Conferencing with a peer

is where the author finds another student to read his work
to.

They go to a quiet place and the peer listens to the

work with sincere interest.

As the author reads his work he

may find some areas that do not connect and need more work,
and the child may revise on the spot.

When the child
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finishes, the student listening gives their opinion.

They

state whether it made sense and if there is anything that
needs to be added or perhaps deleted.

If both parties like

what they heard, they both initial the paper.

The author

should read his paper to a minimum of two students.

Revision
The fourth step in the writing process is revision.
This gives the author the chance to change or add anything
he does not care for.
say?

Does it say what they intended it to

Is it in the order that they wanted to say it?

Have

they left out anything that might help to make it more
clear?

Did they put in something that wasn't necessary?

By going through the revision stage the students become
very confident with their own work and are prepared for the
final editing stage.

Proofreading/Editing Conference with an Adult
This step gives the child the opportunity to have his
work edited to a standard of his choice.

The child states

whether he wants spelling and/or grammar corrected.

This

step allows the opportunity to teach skills and mechanics
like spelling and punctuation within a meaningful context.
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The child reads the story to an adult.

The child makes

as many of the editing marks as possible (the correcting
pencil is left in the child's hands).

It is important for

the adult to always honor the child's language and empower
him to be a critical reader of his own writing.

Publishing
The sixth step in the writing process is publishing,
where the young author is able to walk away with a finished
product.
In this step the student re-writes the revised and
edited form into its final form.

The student decides on a

book of choice or invents their own.

Pop-up, accordion, and

shape books are three popular choices.
The published book may have some special pages.

A

title page and dedication page will usually be included.
Often the student may include an "about the author" page.
Numerous illustrations are also encouraged to enhance the
written word.

Sharing
Sharing is the final step in the writing process.

This

step allows the author to read his book in front of his
peers.

Plan to leave at least ten minutes to allow students
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to share their writing at the end of each workshop.

They

truly enjoy this.
After they read and share their story, the rest of the
class gives two compliments about the book.
highly successful.

This has been

It builds confidence, gives ownership,

and allows each child a chance at instant success.
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LESSON STRATEGIES

Lesson 1

Writing Workshop
Mini-Lesson
Focus: Introduce writing workshop. Give definitions.
State purpose. Give time (i.e. Tuesday and Thursdays
9:30 to 10:30). Purpose of today's lesson will be for
children to list topics about which they will write their
stories.
Materials:

Student file folders
Examples of children's literature
Topic list stapled inside
Examples of picture topic list
Examples of children's literature:
"A Chair for my Mother"
"Alexander's Terrible . . . Day"
"My Little Island"
"Ten Good Things about Barney"
Procedures: Children sit on rug in back of classroom.
Teacher introduces concept of writing workshop. Children
are asked to think about something they know or have
experienced and can tell a story about (i.e. vacation,
birthday, injury, etc.). Teacher shares three books as
examples of author's writing about what they knew.
Workshop
is where
Children
complete
Notes:
trouble
session
with so

Activities: Pass out folders.
Tell them that this
they will keep all of their future writings.
write down a minimum of four topic ideas. Children
picture topic list with at least four ideas.

Volunteers can work with individual children having
coming up with specific topics. Midway through this
have several students share what they have come up
far.
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Lesson 2

writing workshop
Mini-Lesson
Focus:

Mind mapping, introduced as a prewriting strategy.

Materials:
12 x 18" drawing paper overhead
Butcher paper taped on blackboard
Props, pictures of summer, pictures of fall
Procedures: On large butcher paper on blackboard, draw out
mind map. Large group-made mind map of summer; show props
and pictures; put in categories; activities, smells, taste,
sounds, feelings, look like, etc.
Workshop Activities: Pass out 12 x 18" drawing paper. On
overhead brainstorm mind map of fall.
List ideas for all
categories. Turn overhead off. Children create their own
mind map.
Notes: May experience some difficulty generating words for
mind map. May need to spend more time discussing fall.
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Describing Words

crisp

stormy

swish

prickly

breezy

windy

crunchy

chilly

fuzzy

creepy
misty
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LESSON STRATEGIES

Lesson 3

writing Workshop
Mini-Lesson
Focus: Mind maps for fall -- especially describing words.
Introduce cinquains.
Materials:

student folders with mind maps from Day #2
Tag board for word bank
Book of fall cinquains
Procedures: sit on rug. Discuss what describing words
are. Read examples of fall cinquains and ask the kids to
especially listen for describing words. Make a word bank of
describing words.
Workshop Activities: At desk children continue work on fall
mind maps, and add own words and pictures. Also can copy
describing words from chart. Children are asked to add
describing words to words they've already written, such as
crisp to leaves or swishing to wind.
Notes: Children sometimes have difficulty with concept of
describing words. Good discussion with pictures helps.
This is a good time to review mind mapping, an important
prewriting strategy.

37

LESSON STRATEGIES

Lesson 4

Writing Workshop
Mini-Lesson
Focus:
Introduce the pattern of cinquains.
drafts for cinquains.

Write rough

Materials:
Book of fall cinquains
Posterboard or pocket chart
Felt pens
student files with fall mind map
12 x 18" ruled (7 lines) newsprint for student writing

Procedures: Discuss the fact that cinquains have a pattern.
Tell children to listen for pattern and type of words they
hear as you read examples. Discuss and write pattern on the
chart:
Subject
2 describing words
3 describing words
4 words that are an important idea or thought
about the subject
1 word renaming the subject

Workshop Activities: Write a group cinquain about summer.
Children take out their mind maps and write their first
cinquains. Parent helpers circulate and help with the
pattern and encourage interesting describing words. Display
the pattern on the chalk board.
Notes:
Children tend to enjoy the writing exercise and for
the most part will write interesting cinquains. Need to be
encouraged and helped to write interesting words such as
eliminating "the", "for", "a", and "more" as the only
descriptive words they know.
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Lessons

Writing Workshop
Mini-Lesson
Focus: Review writing techniques what they have already
been introduced to: 1) prewriting (mind map), 2) rough
draft (first cinquain). Introduce stage 3 conferencing.
Materials:
Posterboard or pocket chart
Examples of good and fair cinquains written on posterboard
ahead of class
Procedures:
Review which writing steps we have already done (prewriting,
mind mapping, selection of topics, rough draft, first
cinquains). Introduce next stage of writing. Conferencing.
Discuss and model how we tell others about what we liked
about their cinquains. Ask questions about cinquains.
Explain how to be diplomatic at conference. Explain how to
give helpful suggestions and how to receive the suggestions.
Workshop Activities: Teacher and parent helper or child
model a conference using examples of good and poor
cinquains. Preselected children model a conference.
Randomly selected children model a conference with class
giving input.
If time permits, students get their folders
and work on two new fall cinquains.
Notes:
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Lesson 6

Writing workshop
Mini-Lesson
Focus: Review step #3 (conferencing with a peer) and
introduce step #4 (revision).
Materials:

on posterboard or pocket chart.
Conferencing: Tell what you liked.
Give suggestions. Sign your name.

Ask questions.

Procedures: Introduce revision -- what you as the author do
after you conference. Ask yourself: Does it say what I
want it to say? Did I leave out anything that might make it
clear? Did I put something in that wasn't necessary? Did I
use interesting describing words? What changes should I
make?
Workshop Activities: Discussion held on how conferencing
was. What went well in previous class? Go over revision
process. students go to desk and continue writing
cinquains, conference with classmates, have a proofreading
conference.
Notes: Important. Be sure to discuss and have children
give feedback for understanding. If they are waiting to
conference, look at topic list in folder or put down new
idea for writing. Start a new mind map. What looks like,
sounds like, activities, etc. for categories. This will be
for next writing project. Writing a story.
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Lesson 7

Writing workshop
Mini-Lesson
Focus: Review conferencing.
"Being kind."
feedback. Review mind mapping.

Appropriate

Materials:

Pocket CharL - Outline of "Mind Mapping"
Characters

What is it?
Subject/
Topic

Describing
words

What is it like?
(look, feel, smell,
sound, taste)

What are some examples,
activities, ideas, or actions?
Procedures: Review conferencing, positive feedback,
treating others like you want to be treated. Conference
when ready. Go over mind mapping. categories for new
topic. Can use pictures, words, thoughts.
Workshop Activities:

Rough draft cinquains - Conferencing
Proofreading
New mind maps
Illustrating published cinquains
Notes:
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1.

Prewriting

2.

Rough Draft

3.

Conferencing with a Peer

4.

Revision

s.

Proofreading/Editing Conference with an Adult

6.

Publishing

7.

Sharing

42

(
LESSON STRATEGIES

Lesson a

Writing Workshop
Mini-Lesson
Focus: Review previous steps.
final step (publishing).

Introduce proofreading and

Materials:

Multiple examples of finished or published books.
Chart with seven steps of writing project.
Procedures: Review steps. Introduce and explain
proofreading with teacher or parent helper. Discuss options
for correcting spelling and language. Explain that student
puts names on chalkboard and waits for adult.
Child then
returns to seat and begins step #1 for next writing project.
Workshop Activities: Model proofreading stage. Child sits
next to adult.
Child makes request (I want spelling
corrected, grammar corrected, etc.). Child begins to read
his writing. Parent corrects as needed. When finished,
child again reads his own work for clarification. Child
gets necessary materials (type of book) and begins to
rewrite his final draft or published book.

Students:
Continue writing cinquains.
- Conference with classmates.
- Have a proofreading conference.
Notes:
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Lesson 9

writing workshop
Mini-Lesson
Focus:
Review seven steps of writing:
1
2
3
4
5
6
7

-

Prewriting
Rough draft
Con:Cerence
Revision
Proofreading
Publishing
Sharing

Prewriting strategies:
1
2
3
4
5

-

Brainstorming (mind mapping, lists).
Draw a picture.
Read books or stories about your topic.
Talk to someone about your topic.
Look at family movies or pictures.

Materials:
Pocket chart with Prewriting Strategies List (put up
brainstorming, mind mapping lists). Add to chart during
discussion.
Procedures: Teacher asks children to list seven steps of
writing. Teacher discusses prewriting strategies with
children.
Workshop Activities:
Children finish illustrating cinquains.
Children start prewriting for next topic.
Notes:
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Frog and Toad

A story map lists the important parts of a story.
helps you organize what you read.

It

A story map tells who is

in the story, where it happens, and how it ends.

Deg inning
Who:

Frog and Toad

Where:

The mountain and Toad's house

Middle
Problem:

Frog and Toad want to know if
they are really brave

Ending
Solution:

Frog and Toad climb a mountain
and come back down.

They meet a

snake and a hawk and must run
away from falling stones.
run home feeling brave.

They
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Lesson 10

writing workshop
Mini-Lesson
Focus:

Rough draft.
Three parts of story:
1. Beginning - who, where
2. Middle - problem
3. Ending - solution
Materials:

Frog and Toad chart (World of Reading)
Procedures: Present chart with parts of story.
three parts of story.

Talk about

Workshop Activities: Children work on mind mapping of next
topic.
Some take notes on Beginning, Middle, End. Talk
with adults about topics.
Notes: Children can put one or two words, short phrases,
or pictures under each category.
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Lesson 11

Writing Workshop
Mini-Lesson
Focus: Work from prewriting strategies to rough draft.
Important to spend time on prewriting to make writing
easier.
Materials:

Chart on pocket chart.
1.

Mind map of "My Puppy."
Subject with different categories.

2.

Chart of story map.

Procedures: First introduce a mind map of "My Puppy."
Emphasize that it is important to draw on experiences to
make it easier to think of something to write about. Next
have class help to fill in story map.
Explain that from
story map you will start writing your story.
Workshop Activities:
maps of next topic.
Notes:

Students work on mind maps and story
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Visits to Vet
Christmas Tree hunting
Trick or Treating
Yard
Jumps off bed
Sleeps in kitchen
Not housebroken
Kisses
Curious
"Hydroplanes"
"Loves to play
chase a ball
"No bite"
Toys
Baths
Toilet Paper

Signe
Miniature Schnauzer
11 weeks old
5th home

My Puppy

Begs for treats
"Steals" socks
Doesn't bark
very much
Cries when we leave
Growls if we
disturb her sleep

Black, long hair
Fuzzy
White on toes,
mouth, paws
Shiny black eyes
Button black nose
Spiked hair
Sharp teeth
Long legs
Curly tail
Bent ears

Wild
Funny
Fast runner
Lots of energy
Jumps high
Chews
Walks on legs (stands)
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Story Map

Beginning
Who
Where
When

Signe, Kevin, Diane,
Kelly, Kim
My house
Fall of 1989

Middle
Problem
Action
Activities

"Hydroplaning"
Chases a ball
Toilet Paper
Squeak Toys

Ending
Solution
Feelings
Thoughts

Fun
Love
Happy
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Lesson 12

Writing Workshop
Mini-Lesson
Focus:
Review:
Mind Map

J,
Story Map

t

Writing Story

~

How does this fit into seven steps
of writing?

Introduce proofreading checklist, pocket chart
Materials:
Pocket Chart - Mind Map, story Map, Proofreading Checklist
Procedures: Review writing steps with class.
(Mind Map ~
Story Map ~
Writing Story)
Introduce proofreading checklist. Discuss categories.
Workshop Activities:
writing.
Notes:

Class works on various stages of

50

Pop-up books

Shape books

Accordian books

Rubber band books

51

LESSON STRATEGIES

Lesson 13

Writing Workshop
Mini-Lesson
Focus: Publishing.
stories.

Different book forms.

Hand write

Materials: Different types of books -- rubber band, shape,
pop-up, accordian, stapled, dry mount.
Procedures: Share different types of books that the kids
can make when they publish. Review proofreading checklist.
Workshop Activities: Continue working on stories. Kids at
all seven steps. students waiting to conference with adult
are to start their next piece -- a story of their choice.
Notes:
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Lesson 14

Writing Workshop
Mini-Lesson
Focus: Encourage writing. Lower frustration levels.
Provide validation of writing. Have two to three students
share their finished books.
Materials:

student's writing folders.

Procedures: Review writing from experience.
Don't make
writing more difficult than it needs to be. Write what
you'd say about an experience. Ask students' permission to
read their rough draft to group.
Workshop Activities:

Continue on stories.

Notes: Kids are motivated by hearing other students'
stories. Give lots of praise to stories read.
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Lesson 15

Writing Workshop
Mini-Lesson
Focus:

Encourage, motivating children to write.

Materials:

student folders.

Procedures: Share some of the books that are at the
publishing stage -- a pop-up book, shape book. Continue to
share rough drafts.
Workshop Activities: Continue stories. Kids that have had
proofreading conferences -- whenever possible, try to start
publishing with in-class materials.
Notes: Reading kids' work got the kids really excited about
writing! The more books you share will help to spark the
students' interest. Teacher needs to share books they are
working on also.
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Lead-In

statements

once upon a time • • •

Many many years ago • • •

l:n a

•

•

•

On the way to • • •

The time I • • •
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Lesson 16

Writing Workshop
Mini-Lesson
Focus:

Lead-in statements in stories.

Materials: Literature - many varieties; some with
interesting lead statement; some more common and less
interesting.
Procedures: Read lead statements of literature. Most start
with "one", "once." Read stories that have different lead
statements. Use different leads for different stories.
Discovered some are more interesting than others -- use
interesting words, draw in the reader.
Workshop Activities: Concentrate on writing interesting
lead statements that draw the reader in.
Notes:

SUPPLEMENTAL MATERIAL AND WORKSHEETS
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WRITINGS I HAVE DONE

Title

Date

Comments

An Evaluation to Document Children's Literacy Development
Teacher

Student Name
Categories

D - Developing

Quality of Writing:

D

1.

Self select topics

2.

Uses expansive vocabulary

3.

Uses descriptive vocabulary

4.

Uses complex sentences

5.

Experiments with different sty~es

6.

Revision strategies

C

NE

c - Controls
D

C

NE

NE - No Evidence
NE
C
D

Mechanics:
1.

Handwriting

2.

Spelling
Invented

%

Conventional

%

Total

%

3.

Punctuation

4.

Capitalization

s.

Grammar usage

COMMENTS:

U1

-.J
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PROOFREADING CHECKLIST
1.

Is your name on your rough draft?

2.

Is there a date on your rough draft?

3.

Have you reread your entire rough draft?
Does it make sense?

After you have checked off #1, #2, and #3, take this
checklist form and staple it to the front of your finished
rough draft. Turn everything in to the teacher's box marked
"Completed Pieces."

-----------------------------------------------------------PROOFREADING CHECKLIST
1.

Is your name on your rough draft?

2.

Is there a date on your rough draft?

3.

Have you reread your entire rough draft?
Does it make sense?

After you have checked off #1, #2, and #3, take this
checklist form and staple it to the front of your finished
rough draft. Turn everything in to the teacher's box marked
"Completed Pieces."

-----------------------------------------------------------PROOFREADING CHECKLIST
1.

Is your

2.

Is there a date on your rough draft?

3.

Have you reread your entire rough draft?
Does it make sense?

llilJ!l§.

on your rough draft?

After you have checked off #1, #2, and #3, take this
checklist form and staple it to the front of your finished
rough draft. Turn everything in to the teacher's box marked
"Completed Pieces."

------------------------------------------------------------

59

PROOFREADING CHECKLIST

Name

1.

Is your name on your rough draft?

2.

Is there a date on your rough draft?

3.

Have you reread your entire rough draft?
Does it make sense?

4.

Does every sentence begin with a capital
letter?

5.

Does every sentence end with a . or a

6.

Do you have a title for your story?

or a?

After you have checked off #1, #2, #3, #4, #5, and #6, take
this checklist form and staple it to the front of your
finished rough draft. Turn everything in to the teacher's
box marked "Completed Pieces."

-----------------------------------------------------------PROOFREADING CHECKLIST

Name

1.

Is your name on your rough draft?

2.

Is there a date on your rough draft?

3.

Have you reread your entire rough draft?
Does it make sense?

4.

Does every sentence begin with a capital
letter?

5.

Does every sentence end with a . or a

6.

Do you have a title for your story?

or a?

After you have checked off #1, #2, #3, #4, #5, and #6, take
this checklist form and staple it to the front of your
finished rough draft. Turn everything in to the teacher's
box marked "Completed Pieces."

------------------------------------------------------------
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Name
MIND-MAPPING:

Date
Use this page to help brainstorm your topic.
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TOPIC LIST
1.

2.

3.

4.

5.

6.

7.

8.

9.

10.
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STORY MAP

Title
Author

Beginning:
Who
Where
When

.~
Middle:
Problem

'"

Ending:
Solution

::>Nimrn :){001:!
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BOOK MAKING

SAMPLE
Accordian Books

COVER
Construction paper

BINDING
Pages folded
accordian style

Contact Books

Cardboard covered
with contact paper

Staple pages
together - glue
to cover

Ring Books

Posterboard

Punch holes in
pages and use
notebook rings

Shape Books

Poster board
(cover is in
shape of object,
animal, etc.)

Make pages in
the shape of
your book

Staple Books

Poster board

Pages and cover
are stapled
together, then
bound for added
durability with
mystik or
masking tape

Chapter 5
Summary, conclusions, and Recommendations

Summary
The background for this study began out of frustrations
concerning the separated and controlled reading and writing
program that was offered at Highland Terrace school in
Seattle, Washington, where the author teaches.

The trend

was to teach reading separate and to teach writing in a
very controlled way.

The outcome was poor.

Children were

continually raising their hands with requests concerning how
to spell words.

When faced with spelling larger, more

difficult words, the children would usually opt for three
letter words providing little description or imagination.
When the children would read their work, they were
unsuccessful as the language on the paper was foreign to
what their own invented spelling would have been.
By using a standard English textbook, the children had
no opportunity to use any of their own background knowledge
or choices in what they wrote.

As a result, the text was

always limited, dry, and uninspiring.
In 1986 Calkins published The Art of Teaching Writing.
In this book she was able to show a new approach to teaching
writing and also to back up her information with current
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research.

Calkins stated that the writing process does not

fit into teacher-led, whole-class methods of instruction.
Unfortunately, that is the only kind of teaching approach
many teachers know.
Calkins believed the writing process approach as used
in a writers' workshop would require a radically different
pace and classroom structure than most teachers were used
to.

She realized that if students were going to become

deeply invested in their writing, and if they were going to
draft and revise, sharing their texts with each other as
they wrote, they would need adequate time.
A writers' workshop was the best approach to accomplish
the many goals that Calkins addressed in The Art of Teaching
Writing {Calkins, 1986).
Calkins gave many directions one could take when
setting up a writing workshop.

First, she noted that it

was very important for each day's workshop to have a
clear and simple structure so children would know what
was expected.

Second, she found it helpful to begin the

workshops with a four or five minute mini-lesson.

Direct

instruction could be given during this time.
After talking to the children or giving direct tips
about good writing, the teacher can then send the children
off to draft, revise, and confer with each other.

During
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this time the adults can circulate around the room and
provide support where needed.
An editing phase follows where children first
conference with their peers, and then, for the final edit,
they meet with an adult.
One of the most important parts of a writers' workshop
besides the actual publication of the book is the sharing
of the finished process.

Calkins (1986) thought it was

extremely important that each writing period end with a
sharing session during which the entire class gathered
together to respond to two or three students' work-inprogress.
It is through books like The Art of Teaching Writing
(Calkins, 1986) and Book-Write (O'Brien-Palmer, 1992), a
creative bookmaking guide for young authors, that the author
was able to pull together the format for the writing
workshop lesson plans used in the guidebook.

Conclusions
The author was introduced to writing workshops
approximately three years ago and has been implementing them
ever since.

It is a program the author highly recommends

and strongly encourages all teachers to implement.

As a

second grade teacher, the author previously had had many
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students who could barely put three to four words together,
much less even think of writing a story.

After

approximately one to two months of a writing workshop,
all students were successful.

Even the most reluctant young

students flourish in the non-threatening atmosphere of a
writing workshop.

Their reading also shows a great increase

in confidence and fluency as they were continually reading
their works.

Each year the workshop gets better and

smoother in its operation.

Recommendations
1.

Choose at least two to three books dealing with

writers' workshops and whole language integration to read
and to use as guidelines.
2.

Attend any workshops that deal primarily with the

theme writing workshop.
3.

Observe a classroom where a writers' workshop is

well established.
4.

Meet with an experienced teacher and learn how

they set up their workshop.
5.

Try to work with another teacher at the same

grade level in developing a writers' workshop.
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6.

Pre-make as many charts and diagrams as possible.

Have an abundant supply of blank books ready to go so time
spent in class can be on the writing.
7.

Give a general overview of the writers' workshop

at a meeting of the parents on back to school night.

Have a

list so parent volunteers can sign up with the exact date
and times of the workshop.
8.

Meet with the parent volunteers and instruct them

on what their role will be.
9.

Be prepared for children who must give dictation

and are unable to write.
10.

Be clear in giving directions on what is expected

of the students.

Model how the workshop runs so students

are always able to figure out what to do on their own.
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